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Today, success of pupils is associated more with teachers than parents, and in future, it will become even more
apparent. It is the teachers and their enthusiasm and initiative, which determine the success of society by
appropriate motivation. Teachers are not only a workforce, but they become the capital essential for the
success and development of students. This article deals with the application of activating methods in vocational
training
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1 Introduction

The aim of educational process (in vocational education as well) is not just teach students something but also
provide them new knowledge, but it is important to understand the concept, to know how to apply, analyze,
synthesize and evaluate it, to increase students’ thinking.

2 Classification of Teaching methods

The complex of teaching objectives is divided into the cognitive, affective and psychomotor objectives. This
classification criterion sources in the psychological traits of learners. It is obvious that theaspects of psyche
overlap. The cognitive aspectof acquiring knowledge includes mainly particular knowledge, capabilities,
cognitive skills and dimensions in different scales of thinking — verbal, spatial, logical — mathematical, musical
and personal somatic (Dupkalovd, 2012). The affective (emotional, attitudinal) aspect of teaching includes
mainly the development of attitudes based on creating the value orientation and on positive social climate and
atmosphere. The psychomotor aspect represents especially skills and habits (body movement, speech, writing,
drawing, working with machines and materials, etc.) (Lukasova, 2010, s. 86-87). The objectives for each area
are formulated in a number of educational documents: the curricula, educational standards, textbooks, and in
various instruction materials for schools and so on. At present, it is neccessary to work with the set of
objectives clearly and actively. They need to be communicated to learners clearly. Qualitative and quantitative
development of cognitive, affective and psychomotor knowledge and skills of learners requires from a teacher
to respect the principle related to the work with objectives (Hanuliakova, 2015).

Teaching can be characterized as a process of mutual interaction between a teacher and a learner. It creates
certain knowledge, skills, habits, behaviors and personality traits in a learner not possessed before and gained
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thanks to the teacher. Teaching, in a certain way, can lead up to education. It has both pedagogical and
educational aspects. In teaching, it is necessary to create conditions for mutual integration of both aspects. In
order to make learning process educational, it is needed assume the facts: a) a teacher thrives to apply each
learning material educationally — the content of curriculum for some subjects (Scientology, History and
Geography) provides excellent opportunities for reeducation. In some other subjects (Math and Physics), a
teacher has to update the content of curriculum, to link it with a life and to use it educationally Lengyelfalusy,
Markechova, Tripakova 2013). It is necessary to highlight that its use has to take part in creation of new
knowledge: b) an organization of work in classroom — a lesson with clearly defined educational objectives for
teacher and learners, with the exact concept and an outline of procedures, which can be used to achieve the
objectives set, the dynamics of the lesson without any chaos. These factors support teacher’s educational
activity, but also teach a learner to organize work, learn the order, which also has an important educational
value (Lajcin, 2014).

Turek (2008) points out that the objectives are often vague and lack a clear definition of what is to be achieved.

Therefore, according to Turek (2008), the objectives of educational process should meet the following

requirements:

1. Consistency — subordination of lower-level objectives to the higher-level ones (the topic objective to the
objective of thematic section, the objective of the thematic section to the topic objective).

2. Adequacy — balance of learners” and teachers’ objectives, skills and abilities.

3. Expression of pupils' performance in the concepts — not to describe the phenomena, but their explanation
by pupils.

4. Definiteness — to formulate objective not to allow ambiguous interpretation.

5. Controlability, measurability — the statement of objective has to enable the comparison of the results
obtained in order to draw the conclusion.

In the above context, it is important to emphasize that the content is the crucial factor from three basic factors

of the controlled teaching process (teacher — content — pupil). It includes the pedagogical and educational

objectives, but it is also the main regulator by its structure. The curriculum issued by the Ministry of Education

is specified in the basic school documents. These documents are prescriptive and obligatory for all types of

schools.

The content of education (curriculum) refers to the main areas of learning and to the objectives, which are to

be achieved and not to the content of individual subjects or school adaptations of the syllabus. The term

curriculum is the closest to our concept — the content of education. It does not mean only the learning subject

curriculum, but it also includes:

a) knowledge planned for school education, but also the skills, values, attitudes and interests;

b) forms and means of teaching, planned objectives and standards of education and so on.

3 Effective teaching method

Within this context, the question of more effective teaching method of teaching to achieve specific educational
objective is also important also, since we all know that each method has its advantages and disadvantages. In
order to select the method correctly, it is important to take into account the age, prior knowledge, skills of
students, the nature of a subject, objective, topic and the personality of a teacher. It is essential to realize, that
there is no universal teaching method, which would effectively work with all students. The common
characteristic of all effective teaching methods is increasing students' independence, self-manifestation and
activity. The challenge for teachers is to determine the appropriate way, emphasis and method to encourage
the independence and activity of students.

In the context of developing the key competencies of learners, it is necessary to point out the possibilities that
could help teachers develop the above competencies. One of the options is teaching that applies activating
methods, which not only help accelerate the consolidation, strengthening and application of knowledge, but
also influence the climate in a classroom positively, contributing to better learners’ tolerance, acceptation of
culture diversity, better communication, cooperation and so on. New and new strategies of teaching are
created, which will better meet the needs of students to facilitate the reception of new information, their
keeping in memory as long as possible and reproduction in a practice (Pasterndakovd, 2007). The innovate
strategies result in the activating concept of teaching. In the education process, which develops all key
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competencies of learners the use of special situational methods, role-play, creative drama, and cooperative
education are required. Learners thus have an opportunity to use practically in the undergraduate training of
future teachers. In these practical exercises and etudes, teacher trainees have the opportunity to apply their
knowledge, skills and habits acquired during their study. Hldsna, Dohnanska present this way, they learn not
only to use activating methods, but also to create an atmosphere in the classroom, where the respect for each
learner is involved in interesting tasks. Future teachers have the opportunity to experience teaching in the role
of a facilitator — teaching assistant (Hlasna, Dohnanska, 2012).

The teaching method a teacher chooses as the most appropriate one, significantly affects the efficiency of the
whole educational process. Teachers should choose the methods in accordance with the teaching and learning
objectives of a subject, they should source from their own strategy of teaching activities and the learning
activities of students with subject matter. The methods open possibilities for diversified and easier learning. It
is essential for the teacher to know the basis and proper introduction to the educational process, to be able to
control and enhance the quality and quantity of knowledge acquired. Several authors divide methods
according to the phases of educational process:

Motivation methods (methods regulating an interest in learning);

Exposure methods (initial familiarization of students with subject matter);

Fixation methods (repetition and consolidation of the curriculum);

Diagnostic and classification methods (methods of evaluation, inspection and classification) (Petldk, 1997;
Oberuc — Porubcdanova, 2010).

For years, our schools used the classical form of teaching, which included particularly instructive (traditional)
approach to the educational process. Here, a teacher is the biggest authority and manages and directs the
activities of learners. Porubcanova and Vojtekova draw the attention to the need for the balance of emotional
and cognitive aspect. They define a man of the 21st century, as a system that looks like Android. His
performance is based on placing orders, he is out of service without them (Porubc¢anova, Vojtekova, 2014). On
the horizon, the alternative concepts appear more significant as a complement to the innovative ones in this
matter.

Textbooks in interpreting the curriculum obligatory for all related schools are used and the emphasis is put on
the prescribed curriculum content. The personality of learner, individual knowledge and skills are suppressed.
The general curricula and syllabi are the priority. It prefers memorization and the attention is not paid to the
creative development of learner’s personality. Timetables are strictly defined and teaching is limited by the
space of a classroom. Scientific and technical progress in modern society as well as the quality requirements
within education is in progress. In the response to the shortcomings of traditional schools, there appeared the
so-called alternative schools that prefer innovative learning, creativity of students, new approaches to the
assessment and activating (motivation) teaching methods, which have been the focus of our paper.

This paper is an output of the KEGA number: 001DTI-4/2015"Proposal behavior strategies in difficult. The social
situation in the management of secondary school using innovative predictive software tools ", supported by
the Ministry of Education Slovakia Republic.
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