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Summary

The Futures Stories Lab has been developed as a tool to foster futures literacy in educational
contexts. As a central part of the futures literacy Method Mosaic compiled at the UNESCO
Chair in Learning and Teaching Futures Literacy in the Anthropocene, it is an example of the
manifold possibilities of teaching futures literacy in a structured, but flexible setting. Though
the Futures Stories Lab defines five steps, or chapters, by using a craft-based and narrative
approach, each of these chapters can emerge using a variety of creative practices. This paper
describes the didactic concept that has been tested in the field of literature and media
pedagogies and cultural education but offers a range of practical applications for classroom
settings. The basic ideas for futures literacy pedagogy are introduced, to be implemented
within the context of higher education, with a particular focus on teacher education.
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1 Learning future, teaching futures

Due to sociologist Gérard Delanty, “the future, now more than at any previous time in history,
is a way of experiencing the world” (Delanty, 2022, p. 1). But how can we experience a world
that exists in our imagination only, as a time yet to come? Stories told in literature, film, and
the arts offer “a way of experiencing the world” through the aid of the imagination. They can
inspire to “use the future” (Miller, 2018) to anticipate possible, probable, and desirable
alternative futures, and thus become futures literate: “Being futures literate empowers the
imagination, enhances our ability to prepare, recover and invent as changes occur.” (UNESCO,
n.d.) The educational concept of futures literacy, promoted by UNESCO as an “essential
competency for the 21 century”, wants to “empower everyone to use-the-future more
effectively and efficiently” (ibid.), naming innovation, discovery, leadership, choice, strategy,
agility, confidence, capability, knowing, and resilience as the “benefits of Futures Literacy”
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(ibid.). When interpreted within the framework of educational theory, and “based on the
concept of learning as co-becoming with the world” (Peschl & Fundneider, 2023, p. 20), a
futures literacy framework can inform learning and teaching methodologies that incorporate
the three aspects of this “capability-based approach to futures”: “Using the Future to Rethink
the Present”, “Fostering Diverse Futures”, and “Agency and Empowerment” (ibid.).

How can futures thinking be encouraged in children and young people? Which creative,
cultural, artistic, media, and scientific practices promote ecological awareness and enable
transformative learning experiences? Which didactic concepts support teachers in teaching
futures literacy? These are the research questions that are explored at the UNESCO Chair in
Learning and Teaching Futures Literacy in the Anthropocene at the University College of
Teacher Education Lower Austria with the aim of establishing futures literacy pedagogy — or
futures literacies pedagogies, emphasising the intended openness and diversity of the
underlying ideas. Didactic concepts, methods, and tools are being developed to promote
futures thinking in lecture theatres and classrooms.! A central tool of the Chair’'s Method
Mosaic? is the Futures Stories Lab. It was piloted at a primary school (Sippl et al., 2025/in
print), with the topic “Soil futures”, and in seminars of teacher education (specialisation:
cultural education, topics “School futures” and “Stone futures”) and teacher training
(specialisation: literature pedagogy, topic “Future fiction”).3 The concept will be described in
detail in chapter 3, in theory and practice, using an example from teacher education.
Chapter 2 introduces the theoretical foundations of futures literacy pedagogy. The paper
concludes with an outlook on the relevancy within the field of cultural sustainability.

2 Towards futures literacy pedagogy

2.1 Contextualising futures in education

Is ‘futures’ a subject which is rooted in the discipline of Futures Studies? When questioning
the relationship between Futures Studies and education, Keri Facer and Terra Sprague rather
advocate for a “craft-based approach” (2024, p. 163) to integrate futures in education. In
contrast to “a disciplinary approach to Futures Studies” which would demand “fixed out-
comes, standardised assessment, known behaviours”, teaching futures “must be understood
as an unruly craft, concerned with cultivating situated, practical wisdom in action” instead of
“standardised knowledge” (ibid., p. 164-165). They see this claim in line with “the ethical
commitment to the cultivation of conditions for open futures, to inviting critical debate, to
retaining a respect for uncertainty, novelty and emergence.” (Ibid.)

Following this craft-based approach, futures literacy pedagogy provides didactic concepts,
methods and tools for teaching futures literacy across the curriculum. In order to cultivate
futures thinking in the classroom (Bol & de Wolf, 2023; Petrucci & Brunori, 2024), they
synthesise creative, cultural, and scientific practises, in analogy to the transdisciplinary and
holistic approach of process-oriented arts-based research (Chilton & Leavy, 2020; Leavy,
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2021). A multifaceted methodology is used to “invite students to explore the unknown, the
uncertain, the hypothetical, the future, and even the impossible” (Glaveanu & Beghetto, 2022,
p. 984). In this way, futures literacy pedagogy shares with pedagogies of the possible the
demand for creative experiences in education (ibid.). Defined “as an experience specific for
those novel person—world encounters characterized by open-endedness, nonlinearity, pluri-
perspectives, and future-orientation” (ibid., p. 985), creative experiences can ignite
transformative learning.

A transformative learning experience usually consists of confronting learners with a
disorienting dilemma situation to be analysed from a plurality of perspectives in an interplay
between action and reflection (Singer-Brodowski & Taigel, 2020). Insofar as the “goal of this
process is not only to increase awareness, but also to empower people to act and engage in
change” (Castano Rodriguez et al., 2022, p. 301), this concept’s benefit for futures literacy
pedagogy becomes apparent. It also connects subject-specific pedagogies in the context of
science education with humanities-based approaches like literature or media pedagogy to
inspire inter- and transdisciplinary transformative learning (Bartosch, 2021).

2.2 Imagining and narrating sustainable futures

Futures Studies—as “the art and science of taking reponsibility for the long-term conse-
qguences of our decisions and actions today” (Gidley, 2017, p. 136)—encourages adopting a
future-perfect-perspective in education. The future perfect is used to describe processes,
actions or states that will be completed at a certain point in the future. This point in time is
often specified. The future perfect is also employed to make assumptions about past events
in the future. Such a practice challenges the imagination that “can stake claims well beyond
the probable or even possible” (Gosetti-Ferencei, 2023, p. 2). Imagination enables us to move
playfully in time and space for testing different perspectives so “we can creatively express new
ideas and sometimes integrate them into reality” (ibid., p. 17). By “possibilizing reality” (ibid.,
p. 84) in creative expression the way to innovation is opened.

Narrating is one such creative expression, but foremost it is an “anthropological compe-
tence” (Meister, 2014, p. 734), insofar as narrating is the basic cognitive act of the human
mind for creating meaning. Narrating is also “our most prominent and familiar way of
constructing our experiential reality” (Schmidt, 2008, p. 17). For this reason, the narrative
approach is of particular significance for futures literacy that seeks to empower the imagina-
tion of “peaceful, just, and sustainable futures for all” (UNESCO, 2021, p. lll) and for the
pedagogies that foster it. Narrative is of a specific agency in cultivating futures literacy:

[Narrative] does not merely reflect what happens; it explores and invents what
can happen. It does not simply report events; it constitutes them and interprets
them as meaningful parts of signifying wholes. It can thus illumine individual
fate and group destiny, the unity of a self and the nature of a collectivity. By
showing that heterogeneous events and situations can comprise one signifying
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structure (and vice versa) and by presenting specific kinds of order and cohe-
sion, it provides models for (re)describing or transforming reality and for recon-
ciling what is and what might be. (Prince, 2019, p. 5)

In educational contexts this narrative agency can be used by practising, e.g., “Reading for the
Future” (Sippl, 2024), “to evoke an experiential world” (Gosetti-Ferencei, 2023, p. 90), a space
full of possibilities, in fictional as well as factual literature. However, it should also be
employed through actively narrating imagined future worlds “with the help of language, but
also with the help of pictures” (Schmidt, 2008, p. 19), utilising a diverse array of media and
multiple modes of narrating. In futures literacy pedagogy, the term ‘literacy’ is thus applied in
its basic meaning, but understanding reading and writing not merely as a matter of individual
competence, but as a multifaceted form of social engagement.

As “narrative operates as a certain sort of knowledge” (Prince, 2019, p. 5), too, it is a
valuable medium for climate change education (UNESCO, 2024) and science communication.
The reading and the crafting of science comics or graphic novels can serve as an outstanding
example for the combination of the craft-based and the narrative approach in futures literacy
pedagogy because here “/producing scientific knowledge’ and the ‘communication of science’
[...] are particularly closely linked”“ (Leinfelder et al., 2017, p. 8). Fiction and nonfiction resp.
hybrid forms can thus become a research practice, for “the development of critical conscious-
ness” (Leavy, 2020, p. 612) with regard to sustainable futures.

2.3 Futures in the Anthropocene

The scientific concept of the Anthropocene provides a significant framework for futures
literacy pedagogy as it draws attention to the entanglements and interdependencies of
humankind and nature, culture and technology, substantiated by empirical data and rigorous
research findings of Earth-system science. They mark “beyond doubt that we are now in a
time of transformed planetary functioning wrought by overwhelming human impacts” (Zala-
siewicz et al., 2024, p. 984). Reimagining our Futures Together (UNESCO, 2021) does therefore
need “pedagogies of cooperation and solidarity” (ibid., p. 50), not only in social interaction,
but also on a planetary scale: Humankind as a geological force is “responsible for the future
of the planet” (Diirbeck 20193, 23).

Sociologist Gerard Delanty states that the “future is therefore also planetary in that it is
intertwined with the planetary crisis of the earth” (Delanty, 2024, p. 1). The planetary per-
spective challenges a deep time understanding of future in its temporal and spatial dimensions
(Probst, 2023). Futures literacy pedagogy shares with temporal pedagogy the demand to
consider “the socially constitutive nature of time” when “educating the temporal imagination”
(Facer, 2024) and teaching “timefulness” (Bjornerud, 2018).

The Anthropocene functions itself as a narrative, “as a story with protagonists, a plot with
cause-effect relationships, a spatial and temporal structure that serves the purpose of the
foundation of meaning. The protagonist is the entire human species” (Diirbeck, 2019b, p. 271).

| ISSN 2313-1640 81


http://creativecommons.org/licenses/by-nc-nd/4.0/at/

R&E

SOURCE

12. Jg. (2025), Nr. 4
zukiinfte.lernen/learning.futures

Informed by Anthropocene Studies (Horn & Bergthaller, 2020; Wallenhorst & Wulf, 2024) and
Environmental Humanities (Heise et al., 2017; Cohen & Foote, 2021), an econarratological
approach analyzes “environmental narratives and their imaginary storyworlds”, to understand
“how they engage the minds and bodies of readers” (Weik von Mossner, 2016, p. 547). Futures
literacy pedagogy makes use of the narrative agency of the Anthropocene to foster the
imagination of sustainable futures through aesthetic and sensory perception, embodiment
and emotion in transformative learning experiences with the aim to experience the connec-
tion to the living (human, non-human, hybrid life forms) and the non-living, material world as
a resonance process (Rosa, 2019).

In the field of education, the concept of the Anthropocene has led to a new way of
understanding the environment (in German: ‘Umwelt’): not as “the world out-there”, but
instead “make the shift from only ever learning about the world to learning with it” and
understand it as a shared world or ‘co-world’ (in German: ‘Mitwelt’) (UNESCO, 2020, p. 7,
emphasis in the original). To foster ecological consciousness and a holistic understanding of
living nature, non-living matter, and humankind as a single and inseparable entity, geologist
Reinhold Leinfelder uses the term ‘us-world” (in German: ‘Unswelt’). From a pedagogical
perspective, Erwin Rauscher has coined the term ‘we-world’ (in German: ‘Wirwelt’) that
derives the ethical, social, and cognitive awareness of shared responsibility for life on Earth,
and the subsequent ability and vocation to shape just and sustainable futures, from this
understanding (Leinfelder & Rauscher, 2025/in print, with further references).

Table 1 shows a proposal how “approaching worldly relations as inherently pedagogica
(UNESCO, 2020, p. 10) can meet transversal learning objectives (translated from Leinfelder &

III

Rauscher, 2025/in print). By connecting worldly relations to cognitive (What do | need to
know, from the past, in the present? What future knowledge might emerge?), affective (How
does it make me feel? How does it affect me?), imaginative (What does my imagination tell
me?), and conative (What can | do, how can | contribute to realising a desirable, just, and
sustainable future?) aspects of learning, teaching futures literacy becomes “about engaging
in a process of co-becoming with an unfolding reality” (Peschl & Fundneider, 2023, p. 31) in
future worlds of the Anthropocene.

Worldly

relation

Recognising and

learning about

and with future

environments

Cognitive
aspect

Recognise and
understand
complex systemic
relationships
between humans
and nature,
culture and tech-
nology in spatial
and temporal
dimensions
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Affective
aspect

Be able to deal
flexibly and resili-
ently with uncer-
tainties in relation
to transformations
caused by global
challenges

Imaginative
aspect

Develop an
enquiring and
curious attitude
towards possible,
probable,
plausible,
alternative, just,
desirable futures

Conative
aspect

for realising
desirable futures,
assess the conse-
guences and plan
implementation
options

Recognise the steps
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Experiencing Analyse social Feel empathy and Envision Develop creative
and living future and ecological compassion for alternative futures  problem solutions

systems in their people and nature  collaboratively, and strategiesin a
co-worlds . e .

complexity and as a common utilising intuition cooperative and

recognise the whole and develop  and creativity in collaborative

effects of human  appreciation and open, respectful manner, taking into

activity on the ecological exchange with account inter-

environment consciousness others /transdisciplinary

approaches

Shaping and Reflect on ethical Wish a good future  Anticipate Strengthen
crafting future principles and for all, respecting regenerative and solidarity with
us-worlds values that diversity, develop- solidarity-based courage and

underpin a ing an emotional futures, raising perseverance, living

planetary caring  connection with awareness of the democracy in

culture and the environment as  importance of community projects,

evaluate them us-world peace and the promoting the

with a view to common good transition to

desirable futures sustainability
Taking Practise critical Think openly and Develop stories Proactively take co-
responsibility thinking with a positively about and images that responsibility for

. view to techno- adaptation options inspire others to shaping sustainable

and hoping for S . . Lo

logical inno- in uncertain, imagine just and futures on a perso-
future we- vations and ambiguous, risky desirable futures; nal and a societal
worlds culturally shaped situations and use perception level, based on

assumptions, developments, with all senses to diversity and

recognising own  strengthen realise creative inclusion

potentials and decision-making potentials and

possibilities for and experience possibilities

shaping the self-efficacy

future

Table 1: Future worlds in the Anthropence: a framework for futures literacy pedagogy
(translated from Leinfelder & Rauscher, 2025/in print)

3 The Futures Stories Lab

The Futures Stories Lab is intended as a didactic setting in which participants, teachers as well
as learners, share an experience of sensing the pluriversality of futures and one’s possible own
active role in them. It represents a progression from the Future Workshop designed by the
Futures Researcher Robert Jungk (in collaboration with Norbert R. Miillert, Jungk & Millert,
1981) that has since been trialled many times in a wide variety of formal and informal learning
situations, with young and adult learners.* The core area of the Future Workshop comprises
three phases: the criticism phase, the imagination phase, and the realisation phase. They are
framed by a preparation phase and a follow-up phase. This structure can be easily integrated
into lessons and projects (Hamann et al., 2017; Sippl, 2023a).

UNESCO'’s Futures Literacy Laboratory also adopts three central phases, with the aim to
reveal, reframe, and rethink the assumptions of participants’ images of the future (Miller,
2018a). Rooted in the theory of anticipation (Poli, 2019), and based on experiences in more
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than 115 Labs in 50 countries (UNESCO/PMU, 2023, p. 2), it might though be objected as a
“standardised [...] three part process” which “outcomes [...] are framed within a technical,
trans-local and colourblind language that encodes in advance what will be achieved” (Facer,

2021, p. 6).

3.1 The five chapters of the Futures Stories Lab

The Futures Stories Lab rather follows an open-ended, non-linear path and a polyphonic,
pluriperspective principle. It proposes five chapters: explore — research — imagine — craft —
share. Figure 1 shows the Futures Stories Lab as a designated, though open-ended path to

follow:
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Figure 1: The five steps — or chapters — of the Futures Stories Lab offer a structured setting for a

futures literacy experience in educational contexts. — Graphic design: Morgane Cretin-Reina

= EXPLORE: In educational contexts the teacher often specifies the future topic to be
explored in a Futures Stories Lab in alignment with the curriculum resp. the subject.
However, it can also be identified through a participatory search process. The chapter
“Explore” opens up the imagination for probable, possible, plausible, preferable futures
by offering (textual, audio, visual) impulses for futures thinking. It fosters anticipation and
expectancy in regard to the future topic, while allowing for the expression of anxiety or
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uncertainty. It can be used to explore tentatively what knowledge on the topic already
exists among students and to reveal what assumptions this knowlegde is based on. Stories
of exploring might be the results of creating a word cloud, designing an association map,
or 6-3-5 brainwriting as a brainstorming method.

= RESEARCH: To address a topic in a future-oriented manner, a factual basis is needed. The
chapter “Research” is dedicated to researching, analysing, and critically reflecting on
existing and not-yet existing knowledge about the future topic with the aim of achieving a
comprehensive understanding of the subject matter. Basic theoretical concepts are
skimmed and terminology is clarified, experiments, excursions, and talks with experts
support the research process, at the same time scrutinizing the sociocultural, historical,
and political situatedness of this knowledge. Research stories might be the documentation
of this research process on a research board, in a research diary, a video or a concept map
to visualize the achieved understanding of humans entangled in symbiotic networks with
non-human life forms and non-living matter and the long-term consequences.

= |MAGINE: Knowledge is always in flux and is a snapshot in time. The chapter “Imagine”
might start with collecting critical questions that arise from the research process. They can
then be discussed in open, creative exchange with others, without any limitation, criticism
or excuse, balancing potentials and possibilities, challenging dreams and desires with
fantasy. To imagine desirable alternative futures asks for practising to even “believe im-
possible things” like Alice is doing in Wonderland (Carroll, 1872/2012, p. 175). Stories of
imagining might be the draft of a picture, collage, storyboard, construction plan, or
futurescape that depicts the vision of a desirable alternative future.

= CRAFT: What steps are needed to realise this vision of a desirable alternative future? In
the chapter “Craft” these steps are recognised, problem solutions are developed, the con-
sequences and advantages are assessed, ethical principles and values are evaluated,
adaptation and implementation options are planned. The desirable alternative future is
taking shape. Its story is told. Stories of crafting might be designed as a project outline,
drawing, collage, sketchnote poster, photo story, role play, comic panel, sketch, dialogue,
video, podcast, interview, boardgame, dance performance, song, theatre play, wimmel-
picture, futurescape, science comic, or other creative media and modes of narrating.

= SHARE: Cooperation and collaboration are key to creating regenerative and solidarity-
based futures. The visions of a desirable alternative future and the stories of its realisation
have therefore preferably been crafted and narrated in participatory settings. Even if they
have arisen individually, the chapter “Share” invites to present, discuss, and reflect the
results, to inspire and to get inspired to proactively take co-responsibility for shaping
sustainable futures. Stories of sharing might be the documentation of the presentation in
a video or podcast, blog or vlog post, shared cloud or online platform.

The five chapters of the Futures Stories Lab can be created consecutively, individually or
overlapping. The craft-based and narrative approach that is central for futures literacy peda-
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gogy leads to a combination of creative, cultural, and scientific practices when engaging
students with future imaginaries in the structured, but flexible setting of the Futures Stories
Lab. These practices are not allocated to strictly separate and scheduled phases, but overlap,
flow together and merge into one another, in this way meeting the demand for open-
endedness, nonlinearity, and pluri-perspectives in creative experiences (Glaveanu & Beghe-
tto, 2022, p. 985). Figure 2 emphasises the searching and trying out of multiple modes of
exploring, researching, imagining, crafting, and sharing desirable alternative futures in a
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flexible structure:
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Figure 2: Each chapter of the Futures Stories Lab offers diverse possibilities for

creative expression. — Graphic design: Morgane Cretin-Reina

3.2 The Futures Stories Lab in action

“A Stone’s Diary Entry” is the title of one of the stories written by the Austrian author Melanie
Laibl for the Erasmus+ project “CultureNature Literacy”>. CultureNature literacy (CNL) has
been defined in this project as Anthropocene competence that includes futures literacy:
taking care of planet and people in a co-responsible, future-oriented way, using innovative
forms of science communication in education to make factual research data comprehensible
and tangible, informed by concepts of the environmental humanities like Animal, Plant, Blue,
and Material Studies. They use the Anthropocene as a meta-narrative that “gives rise to new
ethical perspectives beyond anthropocentric thinking” (Wanning & Sippl, 2023, p. 250).
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“A Stone’s Diary Entry” (like “Contemplations of a Seed”, “Mushroom Tinder”, and other
stories collected in the CNL reader) invites a change of perspective in a deep time experience:
In a diary entry a stone reflects on its childhood, which was torn between pressure and
relaxation “in my first ages on this planet” until finally “I had found my size, my shape, my
place”. Then, one day, it is picked up by a human hand and tries to describe its feelings of
excitement, followed by disappointment when it is dropped again, landing in exactly the same
place — but the other way round. The stone comforts itself with this “fresh perspective” (Laibl,
in Sippl & Capatu, 2025, pp. 116-119).

The story “A Stone’s Diary Entry” was used in a seminar in teacher education (speciali-
sation: primary school cultural education) as impulse for a futures literacy experience in the
setting of the Futures Stories Lab over the course of a semester.

Explore: In the starting session all students brought a stone to the class and told the story
of their stone in groups. For example, they talked about where they had found it and how it
had come into their possession, and what it means to them. In the plenary, we reflected upon
the origin and the age of the stones, asked about the before and after, thus challenging the
temporal imagination and connecting emotionally to non-living matter. — The stories of explo-
ring were represented by the oral narratives and reflections.

Research: The students’ research was twofold: First they conducted a technical clarification
of rock as matter, regarding its nature and characteristics, and looked for subject-specific links
in the primary school curriculum. — These research stories were presented in the form of a
profile (in analogue and digital drawings, using templates, or collage technique), a common
form of knowledge memorisation at primary school level, and a description of learning object-
tives. — Then the students analysed the story “A Stone’s Diary Entry” in an Anthropocene
reading that asks about the relationships of texts and/or images and the Earth system and
examines the Anthropocene as a narrative (Probst, 2024). For the futures image/narrative
analysis they used the following guiding questions: To what extent does the image/text
thematise human-nature relations in the Anthropocene? Do non-human beings have agency
in the story? How is the material, non-living environment inscribed in the story? (Sippl &
Wanning, 2025, for detailed description and differentiated questions) — These research stories
were presented in a table containing notes on the depiction of human and non-human charac-
ters, natural and non-natural objects, places/spaces, and future times, as well as information
about the narrator, narrative perspective, and visual design. In the plenary, the challenges and
irritations were discussed that a story from the perspective of a non-living matter, such as a
stone, poses to the human reader.

Imagine: The students were given the task of writing, collaboratively or individually, their
own story about a stone as the title character, like a kind of future sequel to “A Stone’s Diary
Entry”. — The stories of imagining were presented in the form of storyboards.

Craft: The stone stories were translated into different media: a stop-motion video, a story
cube, a digital kamishibai, an interactive picturebook, a radio play, a picture card story, a
picturebook cinema.® — The stories of crafting were represented by the documentation of the
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project process and the discussion of the conditions for successful implementation in a
primary classroom (such as tasks aligned with the curriculum, time intervals, and differentia-
tion) in a reflection paper.

Share: The results were presented in an online setting to which critical friends were invited
(here: the Erasmus+ project partners from five different European countries and the writer
Melanie Laibl) for discussion and feedback.” — The stories of sharing are represented by the
permanent, open access presentation of stone stories and learning scenarios on the project
website, which serve as next-practice examples for teaching futures literacy.®

4 Conclusion

“I can’t believe that!” said Alice.

“Can’t you?” the Queen said in a pitying tone. “Try again: draw a long breath,
and shut your eyes.”

Alice laughed. “There’s no use trying,” she said: “one can't believe impossible
things.”

“] daresay you haven’t had much practice,” said the Queen. “When | was your
age, | always did it for half-an-hour a day. Why, sometimes |'ve believed as
many as six impossible things before breakfast.” (Carroll, 1872/2012, p. 175)

Futures literacy pedagogy creates transformative learning experiences for practicing futures
thinking, for imagining and narrating sustainable futures. The understanding of sustainability
as a cultural phenomenon points to the “transformative role of imaginative texts within
cultural systems and discourses” (Zapf, 2016, p. 7). Education is a pivotal cultural system
involved in the global process of transformation. Pedagogies, like literature and media peda-
gogy and other, can make use of the transformative force of literature as cultural ecology,
thus demonstrating an active commitment to cultural sustainability (Meireis & Rippl, 2019;
Sippl, 2023b). In the structured, but flexible setting of the Futures Stories Lab, multimodal
storytelling is used as a “sustainable cultural practice” (ibid., p. 20) to foster the imagination
of a future that “should be seen in terms of potentiality and possibility” (Delanty, 2024, p. 1),
instead of limitations and restrictions. Futures literacy pedagogy aims to help realise the vision
of a pedagogy that is characterised by “uncertainty, wonder, liminality, hope, and possibility”
(Glaveanu & Beghetto, 2020, p. 983). Like Alice in Wonderland, we just need to practice for
half-an-hour a day.
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